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INTRODUCTION

This handbook is a teaching resource which was developed within the Erasmus plus "Through Gestures

and Music into the world of Phonics (Letters and Sounds) project. The aim of this handbook is to

introduce a method of teaching early years literacy skills which has been developed and tested over the

period of two years in 15 child care settings and schools in the countries of UK, Slovenia and the Czech

Republic.

It was developed by creative teachers and child care professionals who share the belief that the first

steps into the world of reading and writing should be enjoyable for every child and that children should

develop positive feelings towards learning to read and write.

The GEM methods and activities are based on the experiences and observations of teachers and child

care professionals of the ways children learn. Our experience is that children learn particularly quickly

when there is music, rhyme and movement involved in the activities. Through singing and undertaking

an action for each word and letter sound, the children are using body movement, ears, eyes and speech

which all help them remember and internalise the first concepts of language and letter sound

association. This multisensory sensory approach is a very effective way of teaching as well as being fun

for the children. Our project "Through Gestures and Music into the world of Phonics" (GEM) has

developed a methodology and materials of how to introduce early literacy skills and first phonic

concepts to children through music, singing, signing and also books. We have used some of the

traditional English children’s songs but we have also produced 20 original songs and some stories (please

see http://gem-erasmusplus.com).

The handbook is divided into two sections of theory and practice of GEM teaching concept (sections 1

and 2) followed by the examples from the implementation phase, including lesson plans and original

songs.

Section 1 starts with an introduction to the concept of the teaching of phonological awareness. This

introduces the activities which are all about listening, hearing, recognising and saying the sounds in the

environment as well as in the language. The activities encourage children to tune in to the rhythm and

sounds of the English language. This allows them to have a better understanding of how language works,

for example that sentences are made up of separate words and that words can be made up of more than

one syllable. When children are able to recognize the rhythm within words, they can break down words

into syllables. The activities use some traditional English rhyming songs as well as a few original books

prepared by teachers in the project and other activities such as listening walks, playing musical

instruments and clapping to the well known rhymes.

Section 2 offers a ‘soft transfer’ scheme, which enables children to become familiar with some basic
principles of the English writing system and at the same time play, enjoy themselves and feel safe
learning first letter/sound associations. Our scheme offers teachers and educators or parents a set of
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tools to help their children get familiar with the basic principles of the written code as well as learn most
common graphemes for a limited number of English sounds.

We have prepared the basic and advanced written code of letters/sounds to encourage children to
distinguish, isolate and manipulate phonemes within the first words and to link the sounds to the first
letters. In order to help children learn we have also produced 20 original songs to practice words and
sounds, and original books for practicing alliteration. The songs and books are all supported by original
graphics with signs.

The project has used BSL – British Sign Language and songs and has been targeted at children between 2
and 8 who are learning English as a second or foreign language in Slovenia and the Czech Republic .
However the materials are also appropriate for children who are native speakers of English and in
particular those who may have communication difficulties. The activities for phonological awareness
with songs and word games  are also aimed at introducing and practising new vocabulary with ESL 
learner

We recommend that you follow the phases in the handbook and start with the phonological awareness
activities first. Rhyming songs, signing, movement and rhythm activities from the first section will help
children to recognise words and to separate words into the different sounds in the second phase.

The handbook should be read together with the training materials and videos available at the project
web site: http://gem-erasmusplus.com .

The teachers in our classrooms tell us that the children get fully involved in the songs and signs that they

don’t even realise they are learning. Our hope is therefore that this handbook and our experiences will

also be an inspiration for the other teachers and child care professionals to use our method and

materials.
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WHY YOU SHOULD USE GESTURES AND MUSIC
TO TEACH EARLY LITERACY SKILLS

The “With Gestures and Music into the world of Phonics” Erasmus plus project has developed
an innovative model of introducing pre reading skills and first phonics to children in early years
who have English as their first language (in nurseries and preschools) as well as children
learning English as a second language (in preschools and primary schools). The use of music and
sign supported communication (based on British Sign Language) has many benefits for all young
children. By using music and signs, the children use their whole body to learn and communicate
and are fully immersed in learning. The materials produced within the project can also be used
by parents in order that learning (and singing) can continue at home. The model can therefore
be used more widely than for language learning and has been used successfully with helping
children to integrate into settings. The GEM model can be seen as a soft introduction to the
English writing system in inclusive classrooms.

Before children can hear specific sounds and link them to letters they need to develop their
listening skills. They need to have fun listening to, joining in and playing with sounds so that
they can distinguish, isolate and manipulate sounds within words. Once children can easily do
this, the skill of linking the sounds to letters (phonics) becomes much easier for most learners to
develop. These broad skills which include the ability to identify and manipulate units of oral
language – parts such as words, rhymes, syllables, and onsets and rimes is called phonological
awareness, this also includes but is different to phonemic awareness  which refers specific to
the ability to focus on and manipulate individual sounds (phonemes) in spoken words.

We have developed activities, lesson plans and songs to help children to develop their
phonological awareness skills using music and gestures, which ultimately help them to pay
attention to the sounds in the spoken words. When children have progressed to the point that
they can notice, isolate and work orally with the very smallest sounds in words (phonemes) they
can benefit from the first phonic instruction using the consonant vowel consonant words (CVC
words) from our dictionary of basic and advanced words. Children become phonologically
aware in a specific developmental sequence, beginning with the larger sound units (signing the
key words in the song), then focusing on more words in the song and finally focusing on smaller
sound units within words. This developmental sequence is universal, meaning that children who
are English language learners are able to transfer phonological awareness skills from their first
language, even when the two languages are very different and both still developing! Children
who speak other alphabetic languages also progress through the same sound-awareness
sequence, from larger to smaller units.
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Music with movement and gestures supports the process of learning phonological as well as
phonemic awareness. In the process of learning how to read, young children need to
understand that words are made up of discrete sounds and that these sounds can be used to
build words and to read. Music and gestures are used as anchors and help children greatly to
learn, to remember as well as recall the new words. They also help children to detect syllables
in a word and to learn and recall rhymes and to hear sounds. The gesture and catching graphic
can then be used also when the children start to connect sounds to letters.

Benefits of using music and gestures supported activities with children in early years have been
summed up as follows:

● Music and gestures both stimulate the brain,

● Gestures and music both help with speech processing,

● Music and gestures are both engaging, in terms of attracting attention and increasing
attention span

● Gestures and music assist with memory recall

● Music stimulates the motor skills and movement in turn stimulates the whole brain.

● Music also enhances detection of ‘speech-in-noise’ (Parbery-Clark et al., 2009)

● Music and gestures boost assist with memory recall (Janata, 2009)

● Music and gestures entrain movement to a beat, thereby helping co-ordination

● Improving movement to time may improve temporal processing

● Listening to and engaging in musical activities helps to reinforce children’s awareness of
speech segmentation.

● Gestures and music also both build children’s confidence

Gem works on the assumption that listening skills can be taught. Childcare professionals can
extend the application of a listening activity in pre-literacy age by teaching children a variety of
rhymes, rhythm, playing with a variety of sound-making materials and playing with different
pitches, paces, and lengths of sound. The movement and gestures which can dramatize the
songs makes learning fun but they also add additional clues to remember the words and
sounds. Within the GEM model we selected traditional English songs which require a lot of
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movement to help the gross motor skills development with younger children (2 to 3 years), we
have also developed a lot of activities for sound recognition and have created 20 original songs
for learning rhythm, rhyme, alliteration and other phonological skills. Our 20 songs with
engaging graphics with gestures are also teaching children the key consonant-vowel-consonant
words. A good understanding of the basic and advanced vocabulary will help children in the
second stage of learning which is all about identifying the sounds and relating them to letters,
segmenting and blending them together which is an essential skill on the way to start reading
the words themselves.
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Target groups

Target groups for GEM are children in nurseries and preschools and the first year of schools if
they are learning English as a second language. It benefits children who speak English as their
first language and it is therefore specially recommended in classrooms with large numbers of
children who are bilingual learners or are learning English as a second language.

Music, signs and engaging graphics can be however interesting and motivating also for children
who have difficulties with learning or producing spoken language. The approach can also be
complemented with other special education approaches. The activities with GEM have proven
to be very interesting also for children with additional needs. The approach has successfully
been implemented with children with attention deficit disorder, children with dyslexia as well as
children with speech and language disorders. If working with children with additional needs,
some additional adjustments to the teaching can be recommended, depending on the target
group.

Take the time and make sure your English Language Learners have a strong phonological
awareness foundation, regardless of their age. Remember the focus is on oral and aural
recognition, not sound/symbol. Strong phonological awareness helps English Language Learners
gain competency in reading English.
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How can the model be used

The first steps into the world of reading and writing should be enjoyable for every child to

develop positive feelings towards the task that will take several years to be accomplished. GEM

offers a ‘soft transfer’ scheme, which enables the child to get familiar with some basic principles

of the English writing system and at the same time sing, play and enjoy themselves and feel safe

learning new things.

Our model offers teachers, educators or parents a set of tools to help children get familiar with

the basic principles of the sounds in the English language as well as written code and also learn

most common graphemes for a limited number of English sounds. The scheme should be

appropriate for native speakers of English, however, the use of BSL – British Sign Language and

songs makes it applicable for speakers of English as a second or foreign language as well – ESL

and EFL learners.

Younger learners will benefit from explicit phonological awareness training. In order to provide
explicit instruction, teachers have the tools of music, gestures and graphics which help them
scaffold English language learners’ understanding of the language structures. For example, some
of the children might need a picture sort activity to grasp the concept of “rhyme” before the
Rhyme Generation lesson.

Children need to be explicitly taught to listen and distinguish between different sounds of
musical instruments, nature, as well as sounds in the language. Singing, reading and telling
stories and listening to rhyme, alliteration and the rhythm of spoken language cannot be left to
chance. It needs to begin early in nurseries and preschools and be provided in regular teaching
sessions, depending on the age of the child, these can last between 10 to 30 minutes.

When the children master the basic vocabulary they can be encouraged to play with the words,
hear, identify, and relate sounds to letters, to pull them apart (segment), to put them together
(blend). The GEM website and e learning platform offers lesson plans for different stages of
phonological and phonemic awareness as well as demonstrations of sessions. The project team
has also prepared the instructions to create your own lesson plans.
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PHONOLOGICAL AND PHONEMIC AWARENESS

In this section of the Handbook we present the activities and suggestions as to how the GEM
model can be implemented in the early years classroom. We have divided the learning into:

● STAGE1: Phonological Awareness

● STAGE 2: Introduction to Phonemic awareness.

While there is considerable overlap between both stages, the overarching aim is for children to
experience regular, planned opportunities to develop their pre-reading and pre-writing abilities.
Activities are designed to help practitioners and early years teachers show children how the
alphabet works for reading and spelling. The activities help children to listen attentively; to
enlarge their vocabulary; to speak confidently to adults and other children using English words
and language, to understand phonemes; to reproduce audibly the phonemes they hear, and to
use sound-talk to segment words into phonemes. Our activities involve a lot of music, body
movement and signs which keep children engaged and entertained.

It is important to emphasise that GEM is not a complete course for teaching children how to
read and write. It is an introductory course comprising a series of lessons which develop
listening skills in children, show children how writing systems work in general, teaches them the
main graphemic representations of a limited number of phonemes in English and provides some
examples of the principles of the spelling system in English.

STAGE 1: Phonological awareness

The development of reading and writing skills is based on an understanding of both written and
oral language. Before preschoolers are engaged in linking speech sounds to print, teachers
should provide them with a strong foundation in phonological awareness. Phonological
awareness is an auditory skill. It is about listening to, hearing, recognising, processing and saying
sounds to start with. It teaches children to distinguish the sounds from the environment, and
the sounds in the language and later to tune in to the rhythm and sounds of the language. In
stage one we are providing the examples of how to develop a child's phonological awareness
skills, such as good listening skills and awareness about rhymes and rhythm and alliteration
skills.
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Listening skills

A prerequisite to phonological awareness is basic listening skills. Listening is different to simply
hearing. It means interpreting different sounds, while beginning to understand their meaning.
Understanding means processing what’s being heard and communicated, beginning with simple
ideas and vocabulary. It starts with listening and sound differentiation activities.

These skills can be taught through games, listening walks and music.

Listening and sound differentiation.

These activities are intended to develop children’s listening skills and awareness of sounds
around them. These can be sounds in the environment, the sounds musical instruments make
and the sounds we can make with our bodies (body percussion). Each activity should encourage
children to tune into sounds (auditory discrimination), to listen and remember sounds (auditory
memory and sequencing) and talk about sounds.

Sample lesson plans are provided below. However the full programme of lesson plans produced
within the project are available from the project website http://gem-erasmusplus.com

Activity 1: Environmental sounds

The example lesson plan below aims to develop children's listening skills and awareness of
sounds in the environment. This method was tested in the implementation phase of the project.

The aim of the activity:

To learn to pay attention and focus on sounds. Sounds have a source and a sound can be tracked
to its source.

• Sounds can vary in volume (loud and soft), as well as pitch (high and low).

• Different objects make different sounds.

Suggested activities:

● Read the book “We are going on a bear hunt” in the nursery

● Make a list of the different things the children heard in the “We are going on a bear
hunt” book, discuss this with the children.

● Introduce the idea of going on a listening walk to the children. This can be in a park with
a playground, a forest or a farm.
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● Make a checklist/ a recording sheet, alternatively the children can also create their own
checklists with objects that make sounds for the children to carry along.

● Take a recorder (can be a mobile phone) and try to record some of the sounds that you
hear.

● Go for a listening walk with the children. The idea is to identify and talk about different
sounds in different locations; for example in the park, in the playground. Talk to your
children about how to listen very carefully while they are on a walk. You could ask
children what sounds they expect to hear.

● Stop at different places. Ask the children to close their eyes. Ask the children what
sounds they can hear.

● Ask some sound scanning questions to help, such as; What can you hear that is far
away? What can you hear that is close by? What can you hear that is loud? What can
you hear that is quiet? What can you hear that sounds big? What can you hear that
sounds small? Are they made by people or machines, or are they natural noises like wind
or birds?

● Ask the children to look at their worksheets and to cross the items which have been
producing sounds.

● When back at the nursery you can listen to the recording of different sounds and the
children can try and guess what the sounds are and which objects/animals have been
producing them.

Resources: audio recorder, clipboard, paper, pencil

Vocabulary with gestures: use the words and gestures that describe different sounds, such as
loud, quiet, soft, close, far, big, small and also the gestures of the objects/animals that make the
sounds; car, plane, helicopter, leaves, birds....

The gestures that you might need for this exercise are on the video in our e learning platform.
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Activity 2: The sounds of the musical instruments

The differentiation of skills can also be taught if children are exposed to different musical
instruments, such as wooden instruments, metal instruments, and shakers. Ideally you can
introduce proper musical instruments to them.

Within the project we have developed and tested the following activity.

The aim of the activity:

To encourage language and communication skills through developing listening skills with the
help of musical instruments

Activities:

● Talk about the musical instruments and different sounds
they make. Present the listening bag and sing the song:
“Listening bag” (the listening bag video can be found in the
training programme).

● Allow one child at a time to choose one object from the
listening bag (a bag with different musical instruments such
as maracas, drums, bells, triangles, recorder, castanets and
others), talk about the musical instrument each child has
chosen and let the child produce the sound with it. After all
of the children have their instruments, allow them to touch
them, interact with them on their own and let them
discover the sounds that they make. Then, as they are
hitting the instrument or producing sounds on their own,
pick up another instrument and play along with them.

● After the children have experimented on their own with the instruments, demonstrate a
simple rhythm or play the instrument for them. Your own experimentation and
improvisation show your child that there is no right or wrong, it is about having fun and
discovering the music from within.

● Introduce the sounds of more instruments and pictures of other instruments to children,
maybe you have a mini piano in your playroom, you can listen to the BBC’s school radio
EYFS listening skills: music and let children join in
https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills-music/zrthqp3, or maybe
you can have your own audio with the sounds of the musical instruments.
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● Make a paper bowl drum with the children: the children can each decorate the outside
of two paper bowls, then you can help them stick them together. Children can then use
cooking spoons as sticks (Alternatively the children can make the musical instrument of
their choice: Items like small pots and pans, pot covers, metal ladles, wooden spoons,
salt and pepper shakers, bubble wrap, pencils, pens, rulers, and glass bottles filled with
pebbles can all be used to create various sounds).

● Teach children the song: “ The dog is playing the drum” from the GEM song book Sing
and play the song. The Children should beat to the rhythm of the song

Songs: Listening bag (to be designed with graphics), The dog is beating the drum.

Vocabulary with gestures: Hear, Dog, Drum, Mum, Dad, Music, Listen, Bag, Hide.

Resources: The audio recorder, the paper bowls, spoons, tape, other items of your choice to
create the musical instrument.

Activity 3: Body percussion

These activities were not practiced as a 'lesson' but more when we believe it would be good to
encourage children to move and wriggle a little. This could be during circle time or on other
occasions when we want to attract the children's attention.

Here are a few examples of nursery rhymes which were adapted to practice body percussion:

Here are two examples of adaptations of well known nursery rhymes:

Roll, Roll, Roll your hands Tune: Row, row, row your boat

Roll, Roll, Roll Your Hands Roll,

as slowly as can be.

Roll, roll, roll your hands,

do it now with me.

Roll, roll, roll your hands as fast as fast can be!

Roll, roll, roll your hands, do it now with me!

(repeat clapping hands, then stomping feet)

Stamp and Clap Tune: London Bridge

Stamp your feet and clap your hands

Stamp your feet, clap your hands
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Stamp your feet and clap your hands

We’ll stamp and clap.

Other suggestions Click your fingers, touch your head, tap your knees, rub your hands etc

You can also choose a well known nursery rhyme and practice rhymes emphasising the rhythm
patterns, for example: Baa baa black sheep • Hickory dickory dock • Humpty Dumpty • Mary
had a little lamb.

Ask the children to leave out the words and to clap or tap the rhythms. Ask them to experiment
with as many different body percussion sounds as they can. They might choose a different
sound for each line of the rhyme.

There are more examples of songs available at our website\e-learning platform.

 Rhyme and rhyming words

 

Singing and signing songs, is a great way to develop children’s appreciation and experiences of
rhythm and rhyme in speech. Playing around with sounds can develop listening skills in a fun
way, encouraging confidence with new words and sounds. Changing words in familiar songs is
great fun, and children can consider the sound differences they hear.

In the GEM, model the child care professionals and teachers have used a selection of some
traditional English nursery rhymes which involve a lot of movement and give children the
opportunity to appreciate the rhythm as well as rhymes, ( “Head, Shoulders, Knees and Toes”,
“Here we go around the Mulberry Bush,” “There is a Worm at the Bottom of my Garden”, “Wind
the Bobbin up” and others, please see more in our e learning platform). They are interesting for
toddlers and preschool children and they can easily be adapted for children with different
needs. The GEM project has also developed 20 original songs with gestures and graphics, which
are easy to learn and involve a lot of words which will later help children to learn about sounds
and print. Please visit our web page for more information http://gem-erasmusplus.com

 Rhyme awareness is also about knowing when words do and do not rhyme. For example,
children with good rhyme awareness would be able to identify the rhyming words from the mini
charts which you can find on our web page. Using rhymes to teach children about sound
patterns in language is one of the elements in early years curriculum. Adding music and
gestures to rhymes helps to embed learning further, nursery rhymes are often fun and have
accompanying actions which children enjoy, further enhancing their function as a learning tool.
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For example, if you say the words pig, dig and cat the children would identify pig and dig as
rhyming words. The clear understanding of GEM basic and advanced words and our songs will
give children a sound background to start identifying and using and even creating the first
rhyming words. The signs and music will help children to recall rhyming words when completing
the activities of rhyme production.

Activity: Introduction to rhyming words

The aim of the activity: To introduce the rhyming words and to encourage children to find
rhyming words by themselves.

Activities:

● Greet the children by name using the puppet signing Sam and the song ”Time to Sit and

Sign” with me Learning English ABC. Encourage the children to use the signs: time, sit,

sign, learn, sing and sign. The song is available from the project website and eLearning

platform.

● Introduce children to different rhyming words and signs from the signing song the PIG

who likes to DIG ( you can use the flash cards which are available at the GEM website).

● Introduce the song to them and sing and sign with the children.

● Introducing the concept of rhymes. Explain to the children that the

“rhyming words sound the same at the end”. Have the chart with rhyming words from

the song the Pig who likes to dig ready and read the words and sign the words to the

children.
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● Prepare the signing bag with different objects which are presented with the words that

rhyme (alternatively you can use the laminated pictures) for example: cat, rat, pig, wig,

frog, dog, man, van, hen, pen. Ask the children to help you form the matching pairs.

● Prepare worksheets with graphics from the song the Pig who likes to dig and ask them to

link the graphic together according to what rhymes.

● Encourage the children to sing the songs from the GEM original song list which they
already know and ask them whether they can spot any rhymes. For example, children
would be asked to hear the rhyme in the song the Cat in a Hat, ask them what is another
word that rhymes? When children guess another word that rhymes you can put the
laminated graphics of the rhyming words on the wall.

● The song: Signing Sam has to go home and put Sam in a bag. Encourage the children to

sing and sign bye bye.

Songs: GEM original songs: Cat in a Hat, the Pig who likes to dig. This is available from the

project website

Vocabulary: bag, cat, hat, rat, cow, mat, pig, dig, wig, fig, twig, cheese, friend/mate, plate.
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 Alliteration

Alliteration is another early phonological awareness skill relevant for language and emergent
literacy learners. This involves sorting words by their initial and final sounds.

Note: sorting words by sounds is not about the letters. In a phonological awareness experience,
remember that the goal is for children to hear the sounds (phonemes) within words, rather than
see the letter patterns (graphemes).

When sorting by initial and final sound, remember to listen to see if the words have the same
sound.

The GEM project has produced several stories and examples of songs which can help develop
the alliteration skills. Please see more at www.erasmusplus-gem.com There you will find
examples of lesson plans, examples of songs and examples of stories. An example of the activity
can be found below:

Activity: Introduction to Letter and Sound E

The aim of the activity:

To introduce the idea of using gestures and songs while introducing letters and sounds through
the use of letter E.

Activities:

● Greet the children by name using the puppet signing Sam (Sign Hello and Welcome

gesture for the children to sit down).

● Signing and singing: Time to Sit and Sign with me learning English ABC (the video is

available in the e training programme). Encourage the children to use the signs: time, sit,

sign, learn, sing, and sign.

● Introduce children to different sounds and their corresponding letters (you can use flash

cards and you can decide to limit the sound/letter recognition to 3 or otherwise) with

the help of a puppet signing Sam. Use the phrase: My name is? What is your name? Sign

and sound the first sound of the child's name. Leave to the end children with names

starting with the sound E (Ella, Eddi, Emma).
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● Introduce the E sound/letter and gesture.Think of children in a group and talk about

where there is an E letter/sound.

● Read the story: “The Elephant Eddie” which you can find in the story section of our e

training programme. Gesture a letter E whenever you read the words beginning with

sound/letter E or show signs for characters, objects, and things in the story.

● Optional (with older pupils): reading. Pupils read words and sentences with words

starting with letter/sound E or with sound/letter E in the middle of the word.

elephant egg empty elf

pen bed red ten

Eddie is an elephant.

Ella is an elf.

They found eight eggs.

This is my red pen.

This is Edvard’s hen.

This is Emma´s desk.

● Introduce the signing bag with different objects/props starting with the letter/sound E:

egg, eagle, elephant, elf, eye; let the children choose one of the objects and ask them:

What sound does a word egg start with? Can you all show me your best letter E? Can

you say your best E? Repeat for all the objects in the bag.

● Collect the props using the words and signs. Sing the song: It’s time to tidy up.

Optional (for older pupils). Use BEE BOT and let the pupils program it. Show them a card

with a word where there is a missing letter (vowel), pupils need to find the missing vowel so

the BEE BOT can come from the start to the missing vowel.
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p__n U e i
__gg
e__gle A
d__g
b__d O START

● If there is any, introduce the E song (for example Eddie the Elephant ).

● The song: Signing Sam has to go home and put Sam in a bag. Encourage the children to

sing and sign bye bye.
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STAGE 2: The introduction to phonemic
awareness

The second phase of our project is focused on Phonemic awareness. Phonemic awareness is the
ability to notice, think about and work with the individual sounds (phonemes) in spoken words.
This includes blending sounds into words, segmenting words into sounds, and deleting and
playing with the sounds in spoken words.

Although phonics instruction is primarily designed for L1 beginners in preschool, reception and
grade 1 classes, it can be applied to L2 learners as well to make use of sound-symbol,
vocabulary, and meaning to decode and comprehend words.

Phonics are the relationships between letters and the sounds they make. For instance, the letter
“p” sounds like /p/ and the letter combination of “tion” sounds /shun/. Though letter
combinations like “tion” are more complex, preschoolers can get started learning to recognize
simpler letter sounds.

Learning phonics will help young kids decode words and to learn how they’re pronounced and
what they mean. This will later lead them to writing and spelling.

The activities in the STAGE 2 of our project are appropriate for the children from the age of 3 to
7.

The GEM model we are teaching young children about phonics through music and gestures.
With younger children, it can be difficult to give them an anchor to ‘hold on’ to the sounds of
language. To help build such an anchor to the first sounds should be connected to gestures for
each sound to aid in memorizing them. This is especially useful in the early stages as it works
well for the most basic of sounds. With smaller children you can sign the words which begin
with the particular sound (please see the Vowel Rhyme video).

The BSL system offers gestures you can use to sign along with the various sounds of English and
to then teach these to your class. Just ensure that you consistently use the same actions every
time for a specific sound to avoid confusion, you can for example use the alphabet sign or the
sign for a word starting with a specific sound (for example A BSL gesture, or a gesture for Apple).

Later, when students come to segment words
into their individual sounds, they can use
these gestures to help recall them.
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 Letter and sound correspondence

Teaching letter and sound correspondences lies at the heart of good phonics teaching.

Here are a few important points to consider before starting to teach phonics:

●      Letter names vs letter sounds

It is crucial that children understand the difference between the names of the letters of the
English alphabet and the sounds as these are two very different things. For example, the letter c
is called /see/ but the letter itself usually denotes either a /k/ or /s/ sound. It may seem
obvious, but many teachers not trained in the teaching of phonics overlook this distinction and
unwittingly make learning to read much more difficult for their children as a result.

●      Letters don’t make the sounds

As the limited letters used in English are needed to represent many different sounds, it’s
important to point out to children that letters don’t make the sounds, they are simply an option
for showing the sound. Often there will be more than one way to show the same sound.

Sequencing skills

It is important for children learning to read to be able to sequence not only the events of a
story, but the individual sounds of the words they hear. They must be able to recognize which
sound comes before or after another. They should also be familiar

with sequencing language such as first, second, before, after, then.

Gestures from the BSL are a great way for children to understand the time sequencing as they
are very iconic.
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Connecting sounds to letters in GEM

One of the most important skills for children to develop in early years is the recognition that
letters and sounds are related. We often call this "the alphabetic principle," which is the notion
that speech sounds can be connected to letters in a predictable way. To grasp the alphabetic
principle, children need to understand that:

● letters represent speech sounds

● letters go together to make words

● changing the letters changes the sounds and the words

British English has 44 phonemes and the decision had to be made about how many should be
included into our model, which phonemes in particular, and in what order.

After careful consideration, we decided to divide the phonemes into two groups: the basic code
and the advanced code. The former includes 5 vowels out of 20 and 18 consonants out of 24
and the latter introduces further 4 consonants and two consonant clusters.

The phonemes in the basic code were chosen using two main criteria:

– they should also appear either as phonemes or allophones in English, Slovene and Czech;

– they should be represented by single-letter graphemes in their most frequent spelling in all of
the languages.

Teachers can introduce the phonemes and the corresponding graphemes in the basic code in
any order they like. This can partly depend on the words they will pre-teach and/or use for their
lessons. Both, the basic and advanced codes, have two sets of words for each phoneme. Set 1
consists of vowel consonant (VC) and consonant vowel consonant words, which are easier to
perceive, analyse and manipulate. However, Set 2 includes more difficult words with consonant
clusters, and should therefore be introduced at a later point in the process. There is another set
for each phoneme comprising some common personal names, which can be used for additional
games, songs or stories.

The phonemes in the advanced code were chosen to represent some of the most important
principles that children will come across when learning how to read and write in English:

– letters representing one phoneme are sometimes doubled in spelling;

– some phonemes are represented by digraphs, i.e. two-letter graphemes – or even more;

– different phonemes can have the same graphemic representation in spelling;
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– sometimes consonant clusters have special graphemic representations, different from the
graphemes representing each individual consonant in the cluster.

The table with the GEM basic and advanced code is in the ANNEX of this handbook.

We believe that having taken the GEM course, children will be readier to learn in full how to
read and write in English, be it either their first, second or foreign language. Teachers should
bear in mind that although some children will be able to notice those principles themselves,
many of them will need explicit and systematic support to recognise the principles and learn
them for further use.

The lesson plans prepared in the GEM programme and freely available at our website\e learning
platform will give you the idea how to present the first phonemes and their single-letter
graphemes to the children.

There are plenty of examples available at our e learning platform. For the purpose of this
handbook we have chosen one which is also supported by video in our e learning platform.

The table with the GEM basic and advanced code is in the ANNEX of this handbook.

Activity:

The topic: Introduction to Letter and Sound N

The aim:

To introduce the idea of using gestures while introducing letters and sounds through the use of
letter N

Activities:

1. Greet the children by name using the puppet SAM.

2. Introduce children to letter N : ask some children, whose name starts with N, to
introduce themselves with the help of a puppet Signing SAM.

3. Introduce the N sound/letter and gesture. Think of children in a group and talk about
where there is a N letter/sound. Use the flash card.

4. Magic bag – NAT the Cat!

5. Choose the prop for NAT – the Cat. Introduce the NAT the Cat song. Use the gesture for
letter/sound N every time you say NAT.

Resources: Signing Sam, song and sign sheets, books, mini chards.
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GEM vocabulary

One of the most difficult things about
learning English literacy for young learners
is the relationship between spelling and
pronunciation. When introducing the
English writing system to young children it
is therefore important to adapt the
learning to children’s needs and abilities, to
make it fun, to choose the topic and
vocabulary that is age appropriate and to
make learning goals achievable.

When young children are ready to start putting together their very first words and simple
sentences and have built a strong foundation of recognising basic sounds in a language, we can
purposefully teach them to build a vocabulary of VC (vowel consonant) and CVC (consonant
vowel consonant) words. These are important for children who have English as a first language,
as well as dual language learners and young learners of English as a foreign language. The
original 20 songs and activities produced and tested in our project will help children to
understand the meaning of the first words and to be able to pronounce them correctly. They are
simple to sound out because they don’t include any of the tricky blends or diphthongs
commonly found in the English language.  They are also relatively easy to segment and blend
and to introduce children to the concept that words have a beginning, middle and ending sound
that together create a word. Our mini charts will help you to reinforce the learning in a playful
and meaningful way.

Different Early Years professionals and teachers had different methods of teaching the CVC
vocabulary. We realised that children find it more interesting if they are taught in context. For
example, when we talk about farm animals, we can introduce the songs: The Cat in a Hat, A Pig
who likes to Dig, and others. If we are talking to children about nocturnal animals, we can
always add a song, for example we can introduce the song Fly, fly little bat. Once the children
are familiar with a number of first words they can start to play the bingo game, or magic
matching pair game.

Using music, gestures, pictures and letters together to support word learning is especially
helpful at this step of the process as children create a link between the visual image, gesture
and the corresponding words that they build. 
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When the children have a good knowledge of the basic CVC vocabulary we can move to the next
stage of phonemic awareness, which is blending and decoding skills.

Decoding words into sounds

Decoding involves sounding out words. If children can decode, this means they can unlock
words and read them sound-by-sound. With decoding skills, children can read words they have
never seen before. They can even read words they have never heard before.

There are two important insights that help children learn to decode. The first is understanding
that spoken words can be segmented into phonemes (individual sounds, such as the /u/ and /p/
in the spoken word up).

The second important insight for learning to decode is understanding that phonemes are
represented in print by the letters of the alphabet. Since decoding requires knowledge of the
relationships between sounds and letters in order to figure out how to pronounce a new word,
it is necessary to teach sound-symbol correspondences explicitly.

It is not necessary to wait until all sound-symbol correspondences are learned before beginning
instruction in decoding. With just a small pool of known letter sounds (e.g., /a/, /m/, /t/, /s/),
students can begin to decode two- and three-letter words such as at, am, sun, mat, and Sam. By
adding just one more letter sound, such as /p/, the words that can be decoded expand to
include sap, tap, map, pat, and Pam.

The GEM project has developed the very first materials to make decoding easier (mini charts).
You can print them and use them with the children in your care.

We have also prepared a catchy song that you can use with any of the CVC words.

I hope you and the children in your care will have a lot of fun.
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 Blending sounds into words

 

This skill is more advanced and is more suitable for children soon to transition to school or
children in year 1 or 2 where English is taught as a foreign language.

Blending sounds into words is often seen as a critical component of phonemic awareness. In
later years, when children start to read, blending is how we “sound out words” we don’t know.

The CVC words that the children are familiar with are a great way to start.

Blending sounds however can be a game to play before ever having to “read” words. It helps
children prepare for the phonemic skills they need once they do start reading.

One of the best ways to encourage early blending is through sound games where you can sound
out a word: for example where is D O G, and ask: 'What am I looking for?’

The children then sound the word DOG and also help you search for a toy dog.

These sound games can be played during book reading, during play, tidy up time or other
experiences.

Once children can easily orally blend the words you can encourage them to blend written
words. Here is a description of activity of how to start blending using the written CVC words.
You can play the game individually or in a small group of children.

First, ask the children to cover up the last letter in the CVC word. Eg cat(s)

They should then start to sound out and gesture the first letter’s sound /c/.

They move onto the second letter/sound. Once those two sounds and gestures are there,
encourage them to go ahead and blend the two sounds ca.

Don’t move on to sound 3 until the first two have been blended.

While the child is saying /caaaaa/, ask them to move their hand and add on the last sound /t/
for cat.

It is also possible to move on to letter /s/ and ask the children to pronounce the word cats.
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We have created mini charts which you can use to blend all our CVC words together and we
hope they will be useful. They are available at our website http://gem-erasmusplus.com

LESSONS FROM NURSERIES AND SCHOOLS

The Through Gestures and Music into the world of Phonics (GEM) methods were tested and
implemented in 5 different settings in each of the UK, Czech Republic and Slovenia. The results of this
testing were assessed using questionnaires and based upon observations during the implementation of
the teachers during ongoing discussions and training sessions.

The feedback and evaluation was provided by early years teachers, trainers, English language teachers
and childcare professionals from the 15 different settings. There were three schools involved in the
implementation, with the rest of the settings being nurseries and preschools. The settings were based in
the partner countries of the Erasmus plus project i.e. the UK, Slovenia and the Czech Republic.

The aim of this report is to map the experiences and impact from the implementation of the GEM model
in nurseries and classrooms following the training delivered as part of the project. There have been a
variety of practices introduced by the settings, depending on their own educational provision and the
age group of children they work with (this varies from 2-3, 3-5, 5-7). The different methods were based
on the needs of the target groups and whether the children were native speakers of English, bilingual
learners or children who were learning English as a second language. The methods were also used with
children with additional needs.

Different models were also developed depending on the time available for the activities. For example in
some of the nurseries in the Czech Republic and Slovenia, English is only taught at a set time each week.
We were however pleased that the project has widened the availability of English teaching in some
settings. For example, prior to the project one setting in the Czech Republic and 2 in Slovenia offered
English lessons to children as a voluntary activity for which parents had to pay for (in 45 minute to 1 hour
blocks offered by an external teacher). From spring 2020 however, just before Covid the practice started
to be delivered on a daily basis for all of the children. This continued also during online sessions and
after the lock down. The GEM model was systematically introduced in the learning process with the aim
to help children to develop pre reading and pre writing skills in the English language. Starting from the
sounds that the children already were familiar with in everyday life, to the sounds of the spoken English
language. In some cases in England the method was used also individually with children with additional
needs.

The implementation activities were however very much disrupted by the outbreak of COVID 19. All of
the nurseries and schools were closed for a period of time. After reopening in the nurseries and schools,
there were temporary changes to the organisation of learning. For example in some cases, singing was
restricted and child care professionals were also required to wear masks for some of the time. In some of
the cases the monitoring of the progress of children was difficult because some of the children did not
attend and a few did not come back even after lockdown. In the UK three of the nurseries were closed
twice during the implementation and two remained open through the whole time but they only offered
the provision for key workers during this time. There were however also some positives recorded: for
example child care professionals from two of the settings reported that they established much better

29

http://gem-erasmusplus.com/


cooperation with parents. They were implementing the activities online and the parents also joined in,
the small classes allowed them to do more targeted activities.

Context

The aim of the project was to provide training and to develop materials to learn from the partners by
developing lesson plans and exchange of the experiences.

The actual methods of implementation were decided upon by the staff in each setting, according to the
abilities of the children, their age, preferences and also whether English was children’s first language,
second language or a foreign language.

The following were therefore different methods used in the nurseries and schools.

Childcare professionals working with younger children up to age of 4

In all three countries Early Years professionals reported that they implemented the activities within the
following activities:

o Circle time – In this part of the daily routine children and staff members used action rhymes,
sang GEM songs and read stories.

o Small group time – These were carefully selected activities prepared by child care professionals
and taught children to learn key words from the GEM vocabulary, learn the first sounds, play
with mini charts, learn the signing alphabet and other activities. The activities were prepared
according to the abilities and interests of the children.

o Outside play – the activities here varied greatly, some of the childcare practitioners focused on
listening games, the other focused more on developing gross motor skills.

o Story time: This activity was implemented in all of the nurseries and preschools. Some of the
nurseries had story time once a day and some of them twice a day. They used this time to extend
children’s signing vocabulary. Older children were also learning alliteration skills and acting out
stories.

o Throughout the day - child care professionals aimed to reinforce signing and modelling the
language also through other daily activities, such as messy play, snack time (through reinforcing
the sounds in the words (for example sizzling sausages).
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The methods implemented using the GEM model with young children supported all areas of the
Curriculum in different ways: for example by singing, dancing, moving, going for listening walks and
playing with instruments. The activities were mostly carried out on a daily basis, sometimes as an
independent guided activity, sometimes during play time or during daily routines. The methods were
regularly used during circle time and story time, sometimes with a small group of children and
sometimes individually with a child.

Three nurseries arranged a so-called ‘English corner’ with minicharts, the display of songs with graphics
and a selection of bilingual books, such as Spot, The Very Hungry Caterpillar, and others. Children were
observed coming to the corner by themselves and ‘reading and signing’ the books to themselves, one
nursery recorded that the book Spot was an absolute favourite. This encouraged the childcare
professionals to regularly supplement and upgrade the corner with various materials such as English
children's books, picture dictionaries, songs, pictures, puppets, animal figures, depending on the
thematic set or the current topic. Overall children were engaged in the learning, singing, signing or
attempting to sign. They were seen happily signing and singing to themselves.

All of the settings also reported that they were still able to utilise the techniques learnt during training
and would plan to carry on using the methods after the end of the project.
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Child care professionals and language teachers working with older children 3,5
to 7 (preschool children and school children)

In all three countries Early Years professionals reported that they implemented the activities within the
following activities:

o Music time: these are 30 minutes long activities where children are encouraged to experiment
with musical instruments (such as percussion instruments) and learn to sing GEM songs.

o Learning through play activities: playing with a magical cube: recognising the sounds in the word,
playing with the listening bag and recording the sounds.

o Reading and writing activities: Reading and writing activities: practicing phonics with mini charts,
Rhyme searches, counting the syllables, counting the sounds in the words, recognising the
rhymes.

o In primary schools the lessons were taught through 45/50 minutes targeted lessons, twice a
week.

The early years teachers followed the progress according to their internal methods which all follow the
national curriculum and guidelines. They supported the activities of vocabulary building with the focus
on spontaneous expression and also general ability to communicate.

They reported that they focused mainly on the development of the following skills: to support children
to spontaneously talk about their own experiences, pronounce all sounds correctly and speak clearly at a
reasonable speed, to learn most of the words and expressions commonly used in the child's
environment, learn all of the GEM CVC words, be able to actively apply the acquired words in speech,
use a larger number of word phrases, correctly identify and name things in one’s environment, use
simple sentences, express an idea\ opinion confidently, describe a simple situation, eg an event from the
past, present and future, express their feelings and experiences in English, follow the rules of
conversation and social contact (e.g. be able to listen to others, wait until the other completes their
expression, follow the speaker and the content, be able to formulate a question, answer the question
independently and meaningfully), be able to comment on experiences and activities, assess what is
heard, track and capture the main idea of the story, retell the story, pass the message, understand simple
word puzzles, recognize and find words that rhyme, complete the missing word rhyme, split words into
syllables, recognize the sounds at the beginning and at the end of a word.

Different props were used during activities, all teachers used graphics from the project and mini charts.
Some also used traditional nursery rhymes, signing alphabet charts, GEM original stories, bilingual
books, signing bags with objects starting with the same sound, listening bags for learning the sounds of
the musical instruments, or with the rhymes (such as I have five fingers, and others),

Children were most interested in activities for sound recognition, the GEM songs and mini chart games.
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Impact on children

Positive impacts were reported and described as ‘universal’ with all children picking up the catchy music,
words and signs and joining in and improving their communication skills in English.

Early Years settings

Early years teachers in all of the settings involved
reported that that children were making progress every
week, sometimes even activity by activity. Teachers
reported that preschoolers and school children picked up
sounds, gestures, words and letters very quickly, almost
immediately. Even after periods of being at home
children seem to remember most of the activities and
are able to continue. The early years teachers recorded
progress according to their own assessment criteria. In
Slovenia and in the Czechia when the children were
learning English as their second language, they were
more focused on pronunciation and vocabulary, in the
UK they followed the children’s progress based on the
Early years framework and development matters
guidelines. In primary schools the impact was assessed
during the group activities as well as individually. The
teachers recorded that they were able to create more demanding activities than previous years and that
some of the children were already able to do some silent reading.

The impact for individual children therefore was recorded according to the areas of learning in general
and not specifically for GEM activities. However some of the early years teachers also reported the
impact of targeted GEM activities.

Here are some of the observations:

``We repeated a lot and did not hurry from activity to activity and after a few weeks I saw that I just had
to show the sign and they already knew the word or a song that followed. It was quite incredible. I also
recorded them sometimes and that is how I monitored the progress'.

'Most of the children were very good at remembering the short CVC words and connecting them with
the meaning. Children were less capable of recognising the first sound in the word and the printed
words. The children also need more practice in recognising all of the sounds in the words'.

‘We were recording strengths in initial sound fluency and realized that children were able to identify
initial sounds in words, but had difficulty segmenting a word into all of its sounds. Children also
exhibited strengths in rhyming, segmenting words into syllables and blending syllables into words, and
isolating initial sounds in words.  This revealed that children had developed a strong foundation in
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phonological awareness skills. We then developed worksheets that included tasks involving the isolation
of middle and final sounds, while continuing to reinforce the ability to isolate initial sounds in words. 
Once children made progress in isolating medial and final sounds, our work included tasks involving
segmentation and blending of phonemes in words. We do this in small instructional groups three times a
week’.

‘The signs and music helped children to understand the meaning of new words and expanded their
vocabulary in English. It was interesting to observe children who had a very limited vocabulary in Czech
language. They started to use signs for Czech and English words’ and we are quite confident that they
know their basic vocabulary quite well.

“Children particularly liked playing “reading” books, talking next to the pictures in the corner, and
telling/signing stories to each other. Children enriched interpersonal interactions between them as well
as with an adult.”

'As I do not have to follow a mandatory curriculum, I decided to follow activities related to GEM all the
time. My hands were free and I was very happy about it. The tools and materials which I used were
almost all from GEM: puppet Sam, GEM original songs, all material we were given in Leeds – minicharts,
books, videos with signs. I love to sing and play with children because they respond so well and learn so
many new words, so this was really perfect for me. I am teaching in my class ( this year first class and in
the third class. I have big classrooms so usually we are sitting on the floor, singing, signing, and have
activities with minicharts and some worksheets. After that we stand up and dance sometimes'.

‘Since attending the signing sessions, I have been able to
introduce the signs we learnt for nursery rhymes to the
other practitioners and the children. I find it has helped
the quieter children become more confident when
asking for a song at singing time.  As they would sign the
sheep for Baa Baa black sheep and not have  to be able
to speak at all.’

Primary Schools

In primary schools the impact was assessed during the
group activities as well as individually. The teachers
recorded that they were able to create more demanding
activities than previous years and that some of the
children were already able to do some silent reading.

Here are some of the observations:

‘I believe that GEM activities made a great impact on
children’s early literacy development. Pupils in my
school are very much like sponges. Progress was practically seen in every English lesson. I could see
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pupils' reading and communication skills improved because of the use of songs, signs (gestures) and
reading activities (stories)’.

'GEM has provided us with plenty of materials that I then use during sessions. Children responded really
well and we all had a lot of fun teaching and learning the sounds of the English language as well as first
written words. I will continue with GEM in autumn and am already preparing new lesson plans'

'I have been preparing the stories for each of the sounds. I hope that the elearning platform remains
open and I can add more stories. I would like to produce the stories for each sound. I think it helped
children a lot in learning, especially in recognising the sounds of the English language.'

Children with additional needs

All of the settings we were working with also have children with additional needs in their classrooms.
The nurseries, preschools and schools reported that all of the children were joining in activities including
children with additional needs. In two Slovenian and one Czech setting, there are Roma children in the
nurseries and schools. The childcare professionals reported that they too joined in the class and that
music and signs kept them involved and settled for much longer than usual.

Here are some of their observations:

‘I observe and follow two children with special needs. I write down the words they say correctly and at
the same time show them using the signs for the words. I started to use signs for introducing the daily
routines and snack times. I also sing GEM songs with them and they very much like puppets and graphics
that I use.’

'I have changed jobs and am now working with adult people with special needs. I have started to teach
them some of the GEM songs and they really liked them so I have decided to do more. I would like to use
the signs with songs and movement with them more often.'

‘I appreciate the multisensory approach, because children with speech disabilities or children with
delayed speech development can also participate.’

‘Children with problems with spoken communication gain greater confidence with gestures, especially

during the period of adaptation in the kindergarten.’

‘Also regarding the benefits for an individual child, it helped me communicate better with a child who
uses signing daily. The child has Down Syndrome, so it felt really good when he would respond to my
signs and I could respond back to him using signs’

‘We have one child with autism who has been encouraged to communicate in his own way and he does
this through gestures and is using some signs.’

35



How did parents help children with phonics

The nurseries used the following activities to inform and invite parents to cooperate in GEM:

A daily chat with parents and a two-way diary, including observations, to provide up-to-the-minute
information about a child’s learning. Both early years teachers and the parents also regularly used
photographs as a means of exchanging information about a child's interests and learning, and parents
are encouraged to bring in examples of their children's GEM activities (singing, signing, playing with CVC
words) from home.

The children's profiles, containing observations, photographs and examples of the children's work were
available to parents all the time. There were also regular displays of pictures in front of the classrooms.
Some teachers also used displays to provide evidence of their learning and progress and talk to parents
about the learning recorded in the children's 'tracker books’, and cross-reference the learning outlined in
the profiles.

They also used regular parent meetings and newsletters about GEM in an attempt to reinforce messages
about children's literacy development. Some of the parents reported that the children are starting to use
gestures and songs also at home. They were also interested to learn the songs by themselves and we
have referred them to the web page.

During Covid some nurseries also opened the e learning and had regular zoom sessions with
parents/children. They created a 'virtual learning environment' for each child. Parents were able to
access their child's records via the platform using a protected password. 'The reaction from parents and
the support that they have given to online learning have been described as overwhelming.'

‘This year we spent a great amount of time at home schooling and cooperation with parents was crucial.

Many parents helped my pupils, their children with early reading activities.

Tips for other teachers

How should teachers prepare a phonics lesson for preschool children?

● ‘Teach phonics instruction together with vocabulary instruction, because the ultimate goal is to
help children make sense of what they have 'sounded out' from a text. This can be done by first
introducing words (e.g., cat, hat, rat, mat) using multi-sensory activities and stories. The
materials provided in GEM will help you to create interesting multisensory activities connected
with songs that the children will enjoy.’

● ‘The vocabulary provides the context for highlighting the target letter-sound relationships (the
words in the above example all contain the rhyme family 'at'), whereas the stories help children
understand how the words are used.’
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● Always encourage the children to say the words aloud. This can be done by singing the nursery
rhymes, the original GEM songs or playing games.

● Once the children are able to say the whole words, use activities to teach phonological
awareness by directing the children’s attention to the sound units within words (e.g., syllables,
rhymes, phonemes) and encouraging the children to manipulate these sound units (e.g.,
blending and segmenting).

● Choose the age appropriate phonological awareness tasks.

● For younger children you can clap the number of syllables within the target words with the
children (e.g., clapping hands once for dog, twice for donkey, four times for the word caterpillar,
to indicate that this word has four syllables).

● For children four-years and more, you can focus on the rhyme families. For example, teachers
can say ‘cat, c-at, cat’ to highlight the rhyme ‘at’ for the word ‘cat’, and then encourage children
to blend the onset c and rhyme ‘at’ to form the word ‘cat’. You can also add in visual cues to
show how to break a word down into its onset and rhyme (e.g., cat = c + at).

● With this foundation of phonological awareness, associating sounds with letters will be much
easier for children.

● I would like to say that at first I was very sceptical about it, because using signs was
something I knew nothing about. I was afraid I would not be educated enough to teach
with signs. But after our “trip” to Leeds and the wonderful introduction and lesson
provided from Mojca and Vicky my fears flew away. ☺

A tip: do not be afraid of the unknown, just jump and swim! ☺ It is not as hard as it
looks at the beginning and it is very funny. Children love it and they really learn a lot
through this kind of teaching.

● Using signs enables the child to interact with the immediate social environment. It brings
out positive effects, which are not felt only by children, but also by their parents and
other kindergarten educators. Communication by using signs enables the children to
express their needs and thoughts, encourages the development of language skills,
strengthens already developed language skills, improves creative thinking, improves
early reading literacy skills and creates a sense of satisfaction and success.

I adjusted the activities I carried out to the age of the children and their stage of
development. They quickly learned to associate objects with certain gestures. I noticed
that creative use of language was more common during their spontaneous creative
game. They`re favorite activities were singing songs and getting to know the signs and
new words in a playful and fun way, and of course acting out the stories by using signs
based on the story Where is Spot/Piki ?
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